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A Strategic Integration to Transforming Childhood Wellness in West Virginia

Overview
Ensuring that our children are able to reach their fullest potential and develop into productive citizens is essential for
healthy and sustained communities. We all strive for children who are creative, social, moral, resilient, and healthy. 
Children develop in the context of a larger social system including parents, siblings, teachers, neighbors, friends, and
the community as a whole. Multiple strategies are required to help children reach their full potential. In the process 
of implementing multiple strategies, stakeholders and practitioners working with children and families can feel
overwhelmed by the vast array of “programs” and approaches and lose sight of opportunities for alignment and 
integration. Alignment and integration increase effectiveness and communication, foster partnerships, and provide a 
foundation for a common vision to improve childhood outcomes.

Project LAUNCH (Linking Actions for Unmet Needs in Children’s Health) is a “project to promote the wellness of
young children ages birth to 8 by addressing the physical, social, emotional, cognitive, and behavioral aspects of their
development” (National Resource Center for Mental Health Promotion & Youth Violence Prevention, 2015, p. 1).
“Project LAUNCH seeks to improve coordination across child-serving systems, build infrastructure, and increase
access to high-quality prevention and wellness promotion services for children and their families” (National Resource
Center for Mental Health Promotion & Youth Violence Prevention, 2015, p. 1). In West Virginia, Project LAUNCH
is utilizing six strategic approaches: Essentials for Childhood; Strengthening Families: A Protective Factors Approach;
Social-Emotional Competence and Learning; the Head Start Parent, Family, and Community Engagement Framework;
Triple P-Positive Parenting Program; and Parents as Teachers. This paper provides a review of each approach’s theoretical
foundations, framework, underlying principles, and key focus areas. How these approaches define prevention or what’s
to be done to improve child wellness is also summarized. Finally, an integration of these approaches is proposed to 
enhance implementation and efficacy. The goal of analyzing these six approaches is to identify commonalities and foster 
alignment through common language and understanding.

Four main themes emerge across the approaches selected for West Virginia’s Project LAUNCH including: the importance 
of bolstering strengths and protective factors, grounding strategies in childhood development, making the family
connection, and emphasizing cultural context. These themes reveal common values and beliefs between the approaches.
By growing these common values and beliefs within communities (e.g., stakeholders, practitioners, agencies, schools, 
families, leaders, adults, etc.), we can enhance the implementation and effectiveness of these approaches and create 
a positive culture where all children are given every opportunity to thrive.

Strategic Approach Summaries
The work of improving childhood outcomes is multifaceted and complex. It is evident that improving child wellness
can be approached with varying strategies. The Essentials for Childhood Framework, Strengthening Families: A
Protective Factors Framework, Social Emotional Learning, Head Start Parent Family and Community Engagement 
(PFCE )Framework, Triple P, and Parents as Teachers provide direction for prevention leaders to improve child
wellness and to prevent child maltreatment. Examining each approach’s theoretical foundation, underlying principles, 
key focus areas, and actions provides opportunities for integration and alignment.

Essentials for Childhood
As a strategic response to improving childhood outcomes and preventing child maltreatment, the Centers for Disease
Control and Prevention (CDC) in coordination with the Division of Violence Prevention (DVP) within the National
Center for Injury Prevention and Control developed the Essentials for Childhood Framework to promote safe, stable, 
nurturing relationships and environments (CDC, 2014b). The Essentials for Childhood framework places a strong 
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emphasis on relationships and their fundamental importance to health outcomes (CDC, 2014a). Table 1: Defining Safe
Stable Nurturing Relationships and Environments SSNR Terms provides a definition of each term. Safe, stable, nurturing
relationships and environments (SSNRs) act as a barrier to the negative effects of child maltreatment and other stressors
that negatively impact children (CDC, 2014b). SSNRs account for both the social and physical environments in which
children develop and can range from relationships and environments that are positive and thriving to relationships and
environments that are detrimental, chaotic, and stressful (CDC, 2014a). Positive relationships and environments are 
consistent, loving, and responsive, and children feel protected and nurtured within them. Negative relationships and
environments are generally unpredictable, uncertain, neglectful, and distrusting (CDC, 2014a).

The CDC’s approach includes preventing violence before it occurs by focusing on risk factors as well as promoting 
protective factors that buffer people from violence (CDC, 2014a). Similarly, the Essentials for Childhood Framework 
uses a protective factors approach (Child Welfare Information Gateway, 2014). A protective factors approach focuses 
on the strengths of the family and on building resilience, skills, and connections to buffer against vulnerabilities 
(Child Welfare Information Gateway, 2014).

Table 1: Defining Safe Stable Nurturing Relationships and Environments SSNR Terms

Safety: The extent to which a child is free from fear and secure from physical or psychological harm within 
their social and physical environment.

Stability: The degree of predictability and consistency in a child’s social, emotional, and physical 
environment.

Nurturing: The extent to which a parent or caregiver is available and able to sensitively and consistently 
respond to and meet the needs of their child.

Environments: The environment includes all that is external to an individual -- the air we breathe, the water  
we drink and use, the land and built structures that surround us -- all of the natural as well as human-formed
conditions that influence the quality of our lives.

(Centers for Disease Control and Prevention, 2014b, p. 7
Centers for Disease Control and Prevention, 2014c, 1)

The Essentials for Childhood Framework focuses on promoting safe, stable, and nurturing environments and is an
approach that aligns with various other child maltreatment prevention efforts (CDC, 2014a). Recent funding has been
awarded for state health departments to implement the Essentials for Childhood Framework with the goal to collaborate 
across various sectors to coordinate and implement strategies that promote safe, stable, nurturing relationships and
environments (CDC, 2013). There are currently over 30 states participating in implementing the strategies in the Essentials 
for Childhood Framework and five states that are being funded by the CDC’s Division of Violence Prevention including 
California, Colorado, Massachusetts, North Carolina, and Washington (CDC, 2014f, p. 1).

Promoting SSNRs as a prevention strategy has been found to be effective in reducing child maltreatment (CDC, 2014a,
p.4). Some strategies to promote SSNRs cited in the literature included: educating families about positive parenting 
strategies, sending new moms home with information on shaken baby syndrome, and providing literature on social
support programs such as childcare resources and early child home visitation programs (CDC, 2014a). The Essentials
for Childhood Framework suggests there are four goals to building a foundation for children that is safe, stable, and
nurturing. The CDC’s (2014) Essentials for Childhood goals include:
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1. Raise awareness and commitment to promote safe, stable, nurturing relationships and environments and 
prevent child maltreatment.

2. Use data to inform actions.

3. Create the context for healthy children and families through norms change and programs.

4. Create the context for healthy children and families through policies.

With each goal, the framework outlines specific action steps needed to support the development of safe, stable, nurturing 
relationships and environments.

To achieve the first goal of raising awareness and commitment to promote safe, stable, nurturing relationships and 
environments and to prevent child maltreatment, the Essentials for Childhood Framework suggests specific steps 
communities can take. The first step is developing a vision (CDC, 2014d). The second step is building awareness by 
highlighting the personal impact and importance of creating relationships and environments that are safe, stable, and
nurturing (CDC, 2014d). This step focuses on recruiting champions and rallying supporters for the effort (CDC, 2014d,
p. 7). The third step is partnering with others (CDC, 2014d). Each step is needed to build the foundation for future 
efforts to promote SSNRs and to prevent child maltreatment.

The second goal is to “use data to inform actions.” (CDC, 2014b, 17). Steps needed to support this goal include: 1) build
a partnership to gather and synthesize relevant data, 2) analyze existing data, 3) identify and fill critical data gaps, and 
4) use the data to support other action steps (CDC, 2014, p. 17). Being informed about the data can help prevention 
leaders strategically decide how to proceed.

To achieve the third goal to “create the context for healthy children and families through norms change and programs,”
the CDC provides guidance about understanding the actual and perceived norms of communities and working to
grow positive norms (CDC, 2014e). The seven steps for promoting positive community norms include: 1) planning,
engaging, and educating, 2) accessing norms, 3) establishing a common understanding and prioritizing opportunities,
4) developing a portfolio of strategies, 5) pilot testing, selecting and refining, 6) implementing portfolio of strategies, 
and 7) evaluating the effectiveness of the strategy/intervention, and using the information to inform future efforts 
(CDC, 2014e, p. 7-10). The Essentials for Childhood Framework helps prevention leaders focus on promoting the
positive norms of their communities to promote safe, stable, and nurturing relationships and environments. The specific 
positive norms to promote include:

• Promote the community norm that we all share responsibility for the well-being of children.

• Promote positive community norms about parenting programs and acceptable parenting behaviors.

(CDC, 2014b, p. 23-24)

The CDC’s Essential for Childhood fourth goal is to “create the context for healthy children and families through 
policies” (CDC, 2014b, p. 31). Policies that support SSNRs require collaboration and partnerships with multiple entities
(CDC, 2014b). Two specific steps to inform policies include: “1) Identify and assess which policies may positively 
impact the lives of children and families in your community, and 2) Provide decision-makers and community leaders 
with information on the benefits of evidence-based strategies and rigorous evaluation” (CDC, 2014b, p. 32). Examples 
of policies that positively impact children and support SSNRs in the business sector include family leave and flexible 
working schedules (Alexander, & Crum, 2013).
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Strengthening Families: A Protective Factors Framework
The Center for the Study of Social Policy (CSSP) developed Strengthening Families: A Protective Factors Framework 
as a strength-based approach to prevent child abuse and neglect. Originally developed to reach large numbers of families
through early care and education programs, the Strengthening Families approach is now used in a wide variety of child- 
and family-serving programs. As the Protective Factors Framework has been refined, its outcomes have been expanded
beyond the prevention of child abuse and neglect to include strengthening and promoting healthy families and optimal 
child development (Harper Browne, 2014). The Strengthening Families Framework is not a specific prevention program 
but is meant to be an approach applied to all families and in all settings (CSSP, 2014a). Strengthening Families is 
research-based and aligns with other protective factors approaches (CSSP, 2014a; Harper Browne, 2014). The focus is 
on growing protection instead of just reducing risks and deficits (CSSP, 2014a; Harper Browne, 2014).

The Strengthening Families Framework has as its foundation five interrelated protective factors that are linked to
the healthy development of both parents and children. These factors include: 1) concrete support in times of need, 
2) knowledge of parenting and child development, 3) parental resilience, 4) social and emotional competence 
of children, and 5) social connections (Harper Browne, 2014; Horton, 2003). (See Table 2: Defining Strengthening 
Families: 5 Protective Factors).

Table 2: Defining Strengthening Families: 5 Protective Factors

Concrete Support in Times of Need: Identifying, seeking, accessing, advocating for, and receiving needed adult, 
child, and family services; receiving a quality of service designed to preserve parents’ dignity and promote 
healthy development.

Knowledge of Parenting and Child Development: Understanding the unique aspects of child development; 
implementing developmentally and contextually appropriate best parenting practices.

Parental Resilience: Managing both general life and parenting stress and functioning well when faced with 
stressors, challenges, or adversity; the outcome is positive change and growth.

Social and Emotional Competence of Children: Providing an environment and experiences that enable the
child to form close and secure adult and peer relationships, and to experience, regulate, and express emotions.

Social Connections: Having healthy, sustained relationships with people, institutions, the community, or a 
force greater than oneself.

 (Harper Browne, 2014, p. 5)

Strengthening Families is intended to help children and families thrive by building and strengthening protective 
factors at multiple levels of the social ecology. To answer the question, “what’s to be done?” from a Strengthening 
Families Framework perspective, it is important to look for ways to bolster the five protective factors. Strengthening 
Families is about “making small but significant changes in every day practices and the shifts in policies and systems 
that allow/promote those changes in practice” (CSSP, 2014a, p. 2). Over 30 states have created interdisciplinary teams 
to implement Strengthening Families (CSSP, 2014a). The core functions of Strengthening Families implementation 
include:
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• building an infrastructure to advance and sustain the work,

• building parent partnerships,

• deepening knowledge and understanding of a protective factors approach,

• shifting practice, policies and systems toward a protective factors approach, and

• ensuring accountability.

(CSSP, 2015, p. 1)

Strengthening Families is implementing these core functions at multiple levels including the national, state, agency,
and program levels. To support a national focus, the Center for the Study of Social Policy has developed a national
network of states, organizations, and other partners, and maintains a website of materials that support their implementation 
efforts. Some of the Strengthening Families tools and resources that are available include: Strengthening Families
Program Self-Assessment, an Online Data System, online training curriculum, Protective Factors Survey, and parent
and community cafés (CSSP, 2015b). Continued research on the protective factors approach and its implementation 
is also a focus at the national level (CSSP, 2015). At the state level, leadership teams are developed to coordinate 
Strengthening Families efforts across multiple sectors. Leadership teams advocate with stakeholders about the 
importance of the effort and promote reviewing and changing policies to support Strengthening Families efforts 
(CSSP, 2015).Bolstering protective factors is the intent of Strengthening Families and is done so by targeting all levels 
of the social ecology.

In West Virginia, Strengthening Families has been implemented in a variety of ways in home visiting, child abuse
and neglect prevention, and in early care and education. Specifically in home visiting, West Virginia has implemented
Strengthening Families as part of the state plan under the federal Maternal, Infant and Early Childhood Home Vising 
Program. They have also used Strengthening Families as a common frame across multiple home vising programs 
and/or models and provide specific training on Strengthening Families and the Protective Factors Framework for 
home visitors.

Key strategies that West Virginia reports using in their implementation of Strengthening Families in Child Abuse and 
Neglect Prevention include: training for prevention providers about Strengthening Families, and having mandatory 
reporting training adapted to include the Strengthening Families approach and framework. Further, West Virginia 
has aligned county/community-level prevention planning processes to the Strengthening Families Framework through 
our state network of Partners in Prevention Teams in 43 counties in WV. West Virginia has also used the Strengthening 
Families Protective Factors as part of prevention funding processes and the Strengthening Families Protective Factors
are part of the Community Based Child Abuse Prevention (CBCAP) Request for Proposal (RFP) process. Family
support programs including Starting Points Centers and Family Resource Centers have been adapted to include
Strengthening Families framework. Public awareness campaigns using the Strengthening Families Protective Factors
Framework have been implemented including production of the video, Circles of Caring, which describes the protective 
factors in detail. Prevent Child Abuse West Virginia has led implementation of the Strengthening Families framework 
in the state.

In Early Care and Education, key strategies that West Virginia reports using in their implementation of Strengthening 
Families include: integrating the Strengthening Families Protective Factors Framework into the state Quality Rating
and Improvement System (QRIS), using the framework in state Early Childhood Advisory Council (ECAC) planning
and policy efforts, and integrating the Strengthening Families Framework into state early care and education workforce 
knowledge and competency framework. Further, “the child care resource and referral (CCR&R) network is engaged
in professional development and support for programs that are implementing the Strengthening Families approach. 



The Project LAUNCH Core Themes / A foundation for success

westsideprojectlaunch.org 8

The Strengthening Families Protective Factors Framework is used in Early Childhood Comprehensive Systems 
(ECCS) planning and other early childhood systems development efforts.

Social and Emotional Competence and Learning 
 “Emotional well-being, social competence, and cognitive abilities together are the bricks and mortar that comprise 
the foundation of human development.” (The Science of Early Childhood Development, 2007, p.8).

“Infant mental health focuses on the optimal social and emotional development of infants and toddlers within the 
context of secure, stable relationships with caregivers (Zeanah & Zeanah, 2001, as found in Infant Mental Health 
and Early Care and Education Providers – Research, n.d., p. 2). “Infant mental health (IMH) is synonymous with 
healthy social and emotional development” (Center on the Social and Emotional Foundations for Early Learning 
Center, n.d., p. 1). Building the social and emotional competencies of young children and having practitioners who 
are skilled at promoting social and emotional competence are needed for positive childhood outcomes.

Brain development is rapid in the first three years of life and early experiences are important to develop a foundation 
for optimal child development (National Center for Infants, Toddlers, and Families, 2014). Social and emotional 
learning begins in the early years of life and work to improve the social and emotional competencies of children 
in this stage of development is essential. West Virginia is in the early stages of developing an Infant Mental Health 
Association to promote the development of social and emotional skills of children (Project LAUNCH Final Proposal,
2014). Another Project LAUNCH strategy that will be used in West Virginia is to organize an Infant Mental Health 
Week where a variety of activities including screening will be offered to promote child wellness and development 
(Project LAUNCH Final Proposal, 2014). Screening has been found to identify the social and emotional needs of 
infants, toddlers, and young children (Yates, et al, 2008).

An important component of improving the social and emotional competencies of young children, is to have practitioners 
who are skilled and can serve as a resource for families. Practitioners who have the knowledge and skills needed to
promote social and emotional competence in families can aid families in navigating a child’s developmental milestones. 
Further, they can be a resource to help families address common issues such as learning to share and to play with 
other children, and to effectively deal with tantrums and other behaviors (Project LAUNCH Final Proposal, 2014).

“In 2006, the West Virginia Department of Education began providing professional development through a summer
institute (Early Childhood Positive Behavior Support – ECPBS) for preschool teachers who work within the Pre-K
system on promoting social-emotional development using the CSEFEL curriculum” (Project LAUNCH Final Proposal,
2014, p. 12). “In 2010, the West Virginia Department of Education and West Virginia Birth to Three/Early Intervention 
Part C worked with the Head Start Collaboration Office, State Child Care System, Child Welfare and others to receive
a national technical assistance grant with the Technical Assistance Center on Social Emotional Interventions (TACSEI). 
Through Project LAUNCH, West Virginia will expand efforts to both the center-based and home-based activities 
by providing training utilizing both ECPBS and the Pyramid Model (Project LAUNCH Final Proposal, 2014, p. 12). 
“These efforts are designed to increase the knowledge and skills of early childhood providers to coach families in the 
use of strategies to promote positive social-emotional development” (Project LAUNCH Final Proposal, 2014, p. 12).

Additionally, West Virginia has partnered with MI-AIMH (Michigan Alliance for Infant Mental Health), a professional 
organization focused on promoting the positive and healthy development of infants, toddlers and families. The goal 
of this partnership is to strengthen the skills and knowledge of practitioners working with infants and families by 
offering a MI-AIMH Endorsement.
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“The MI-AIMH Endorsement will offer individuals in the infant and family field a professional development 
plan that focuses on knowledge, best practice skills and supervised work experiences that lead to increased 
confidence and credibility within the infant and family field. Of additional importance, the MI-AIMH 
Endorsement will inform prospective employers, agencies and peers about culturally sensitive, relationship-
based practice promoting infant mental health.”

Project LAUNCH Final Proposal, 2014, p. 7

Both building the skill set of practitioners to promote social and emotional learning, and growing the social and
emotional competence of children are important elements for infant mental health. Social Emotional Learning (SEL)
focuses on the social and emotional competencies of youth (CASEL, 2015b). The premise is that children with strong
social and emotional competencies are more likely to reach their fullest potential (Durlak, et al., 2011). The Center 
for Academic, Social, and Emotional Learning (CASEL) has been a leader in promoting and researching SEL. “SEL
refers to a set of skills that individuals need to succeed in schooling, the workplace, relationships, and citizenship” 
(Jones, & Bouffard, 2012, p. 4). Thus, SEL is not a specific program to be implemented but rather “the use of SEL 
skills is promoted in the context of safe and supportive school, family, and community learning environments in 
which children feel valued and respected and connected to and engaged in learning” (CASEL, 2015d, p. 1). SEL has
five focus areas which are interrelated and address the cognitive, affective, and behavioral competencies of youth
(Weissberg, & Cascarino, 2013). The five focus areas include: 1) self-awareness, 2) self-management, 3) social awareness, 
4) relationship skills, and 5) responsible decision making (CASEL, 2014a). (See Table 3: 5 SEL Focus Areas).

Table 3: 5 SEL Focus Areas

Self- Awareness: The ability to accurately recognize one’s emotions and thoughts and their influence on 
behavior. This includes accurately assessing one’s strengths and limitations and possessing a well-grounded 
sense of confidence and optimism.

Social- Awareness: The ability to take the perspective of and empathize with others from diverse 
backgrounds and cultures, to understand social and ethical norms for behavior, and to recognize family, 
school, and community resources and supports. 

Responsible decision making: The ability to make constructive and respectful choices about personal 
behavior and social interactions based on consideration of ethical standards, safety concerns, social norms, 
the realistic evaluation of consequences of various actions, and the well-being of self and others.

Self-Management: The ability to regulate one’s emotions, thoughts, and behaviors effectively in different 
situations. This includes managing stress, controlling impulses, motivating oneself, and setting and working 
toward achieving personal and academic goals.

Relationship Management: The ability to establish and maintain healthy and rewarding relationships 
with diverse individuals and groups. This includes communicating clearly, listening actively, cooperating, 
resisting inappropriate social pressure, negotiating conflict constructively, and seeking and offering help 
when needed.

(CASEL, 2014a, p. 1)
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Research has shown SEL interventions foster positive social and emotional outcomes for youth in a number of
different areas (SCDRC, 2010; Durlak, et al., 2011; Sklad et al., 2012). In a meta-analysis of social, emotional, and
behavioral interventions, positive outcomes included: “positive self-image, prosocial behavior, reduction or prevention 
of antisocial behavior, mental problems and disorders, and promotion of academic achievement” (Sklad, et al., 2012,
p. 905).

SEL is being promoted in a variety of ways. For example, at a national level, the Collaborative for Academic, Social,
and Emotional Learning (CASEL) developed a national initiative called Collaborating Districts Initiative (CDI) “aimed
at supporting districts’ capacities to promote SEL for all students” (CASEL, 2015b). CASEL also developed a forum
for youth to participate in improving their schools and communities through “Youth Voice: An Educational Movement 
that Advances Social and Emotional Learning” (2015c). The “Youth Voice” webpage is used “as a platform to highlight 
youth voice initiatives and share best practices where SEL and Youth Voice intersect” (CASEL, 2015c, p. 1). Other 
SEL implementation initiatives include: SEL and bullying prevention, pre-service teacher education to support SEL 
in Vancouver, B.C., and a partnership with 12 school districts in Illinois (CASEL, 2015b).

New federal legislation was introduced in 2015 to promote social and emotional learning. Specifically, H.R 497, the
“Supporting Social and Emotional Learning Act” requires research on the impact of social and emotional education, 
support for research on social and emotional skills and habits, and requires comprehensive centers to provide training, 
professional development, and technical assistance on ways to teach social and emotional learning (CASEL, 2015a). 
H.R. 850 is a bill that defines social and emotional learning, programming, and core SEL competencies (CASEL, 
2015a). It further allows funding to be used for SEL programming (CASEL, 2015a). There are many examples of 
successful implementation of SEL across the United States. The SEL strategy focuses on the social and emotional 
competencies of youth (CASEL, 2015b). Developing SELs is critical to children’s success in life (CASEL, 2015b).

Head Start Parent, Family and Community Engagement Framework
Developed by the Office of Head Start (OHS) and National Center on Parent, Family, and Community Engagement
(NCPFCE), the Head Start Parent, Family, and Community Engagement (PFCE) Framework provides guidance 
on how programs can collaborate and partner in integrated ways to promote parent and family engagement and to 
enhance positive outcomes such as learning and development for children (OHS, & NCPFCE, 2011).

Within the PFCE Framework, parent, family, and community engagement is defined as:

building relationships with families that support family well-being, strong parent-child relationships and
ongoing learning and development of parents and children alike. It refers to the beliefs, attitudes, behaviors 
and activities of families that support their children’s positive development from early childhood through 
young adulthood. Family engagement happens in the home, early childhood program, school and community, 
and is a shared responsibility with all those who support children’s learning. (NCPFCE, 2011, p. 1)

One element of the PFCE Framework is the utilization of a “two-generational approach” (NCPFCE, 2011, p. 1).
Taking a two-generational approach specifically means that services target both children and their parents. This
approach is seen in the guiding principles of the PFCE Framework where creating relationships and engaging parents,
families, and the community are of paramount importance to improve childhood outcomes (NCPFCE, 2011). Some
of the key principles guiding this engagement process include: the importance of “co-construct[ing] opportunities” 
that are uniquely developed for each individual family, and creating relationships “built on a foundation of mutual 
respect and trust” (NCPFCE, 2011, p. 8). The PFCE Framework uses a systemic and comprehensive approach that 
helps to “assure that children are healthy, emotionally secure, and ready for school” (NCPFCE, 2011b, p. 2).
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(OHS, & NCPFCE, 2011, p. 1)

Figure 1: Head Start Parent, Family and Community Engagement Framework
The PFCE Framework focuses on positive childhood outcomes for children and families by providing a guide 
for incorporating PFCE into every aspect of Head Start programming (NCPFCE, 2011). To answer the question, 
“what’s to be done?” from a PFCE Framework perspective, it is important to start by assessing current PFCE 
practices (NCPFCE, 2011). NCPFCE (2011) recommends three steps: 

1. build a PFCE Self-Assessment Team with a diverse group of partners

2. use the PFCE Assessment Tool to better understand your program’s practices, and

3. create a PFCE Action Plan to set priorities and goals, and develop action steps to improve (p. 11).

The PFCE Assessment Tool is divided into seven areas that focus on the key elements needed to implement the PFCE
Framework. Those areas include three foundation areas: Program Leadership, Professional Development, Continuous
Program Improvement, and four program impact areas: Program Environment, Teaching and Learning, Family 
Partnerships, and Community Partnerships (NCPFCE, 2011, p. 19). Each of the seven areas aligns with the Head 
Start Performance Standards (NCPFCE, 2011). Once an assessment has been completed, it is recommended that a
PFCE Action Plan be developed. The PFCE Action Plan is specific to each program and includes specific focus areas,
indicators, action steps, resources needed, responsible persons, time frames and outcome measures (NCPFCE, 2011).

To improve the lives of children, parent, family, and community engagement is critical (NCPFCE, 2011). The PFCE
Framework is a research-based approach that provides guidance for agencies to integrate key elements of the PFCE 
Framework and to collaborate across systems (NCPFCE, 2011).
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Triple P-Positive Parenting Program
Developed at the University of Queensland in Australia, the Triple P-Positive Parenting Program (Triple P) is designed 
to improve child wellness by enhancing “the knowledge, skills, and confidence of parents” (Sanders, 2008, p. 506).
Researchers suggest that “parenting interventions are included in any comprehensive prevention intervention designed 
to prevent child maltreatment” (Sanders, Cann, & Markie-Dadds, 2003b, p. 146). Triple P is tailored to meet the needs 
of parents at all stages of their children’s development. Through a range of multilevel interventions, the ultimate goal
of Triple P is to reduce the prevalence of behavioral and emotional problems in children (Sanders, 2008). Interventions 
range from those that target the entire population such as media messaging, to interventions that are very specific 
and target only high-risk children (Sanders, 2008). Originally designed to be delivered one-on-one in a family’s home, 
Triple P expanded into a “comprehensive public health model of intervention” (Sanders, 2008, p. 506). Triple P is
considered a “universal population-level approach to the prevention of child abuse” (Sanders, Cann, & Markie-Dadds, 
2003a, p. 155). To prevent child maltreatment, Triple P focuses on strengthening family protective factors and reducing 
risk factors associated with child maltreatment (Sanders, et al., 2003a).

The intervention strategies used in Triple P have been informed by several theoretical frameworks including Social 
Learning Theory, Family Behavior Therapy, social information processing models, a population health perspective to
family intervention, and Developmental Theory (Sanders, et al., 2003a). Triple P includes specific parenting principles
that address risk and protective factors known to be associated with childhood outcomes. The five core positive parenting 
principles include: 1) creating a safe and engaging environment, 2) creating a positive learning environment, 3) using
assertive discipline, 4) having realistic expectations, and 5) utilizing parental self-care (Sanders, 2008).

Triple P has been extensively researched and has a strong evidence base. Adding to this strong literature base, the U.S.
Triple P System Population Trial was conducted to specifically look at Triple P and its ability to reduce the prevalence
of child maltreatment at a population level (Prinz, Sanders, Shapiro, Whitaker, & Lutzker, 2009, p. 3). The study 
evaluated the impact of implementing Triple P on three population indicators related to child maltreatment including: 
rates of substantiated child maltreatment, child out-of-home placements, and child hospitalizations and emergency 
room visits for maltreatment injuries (Prinz et al., 2009). Results showed a “significant and positive impact on all 
three of the population indicators of child maltreatment suggesting the benefits of implementing an evidence-based 
parenting intervention such as Triple P on a wide-scale to prevent child maltreatment” (Prinz, et al., 2009, p. 9).

The focus of Triple P is on parents and building the capacity of parents so that they can successfully navigate the
demands of parenting and ultimately improve the wellbeing of their children. Shapiro, Prinz, and Sanders (2012)
suggests that “strengthening parenting and family interactions and improving child behavior across entire populations 
is a preventive approach that should ultimately reduce the prevalence rates of child maltreatment” (p. 86). Triple P 
aims to: (1) enhance the knowledge, skills, confidence, self-sufficiency, coping skills and resourcefulness of parents; 
(2) promote nurturing, safe, engaging, non-violent and low-conflict environments for children and young people; (3) 
promote children’s social, emotional, language, intellectual, and behavioral competencies through positive parenting 
practices. (Sanders, et al., 2003a, p. 156)

Triple P “isn’t a single program, but rather a suite of interventions of increasing intensity for parents of children 
birth–16 years” and there are five levels that have interventions ranging in intensity (Triple P, 2015, p. 1). Level 1 is 
called “Universal Triple P” and is designed as a “communications strategy” to reach the larger population by using 
positive parenting information and media messages (Triple P, The system at work, 2015, p. 1).

Level 1 aims to: destigmatize and normalize the process of seeking parenting help, encourage parents to
participate in positive parenting interventions, increase the visibility and reach of positive parenting interventions, 
counter alarmist, sensational or parent-blaming message in the media, help parents become more confident 
and self-sufficient in their parenting. (Triple P, The system at work, 2015, p. 1)
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Level 2 is a light touch intervention providing brief assistance to parents who are generally coping well but have one
or two concerns with their child’s behavior or development” (Triple P, The system at work, 2015, p. 1). Level 3 is
“targeted counseling for parents of a child with mild to moderate behavioral difficulties” (Triple P, The system at
work, 2015, p. 1). Level 4 is designed for “parents of children with severe behavioral difficulties” and Level 5 is
“intensive support for families with serious problems” (Triple P, The system at work, 2015, p. 1).

To successfully implement Triple P interventions, “an ecological approach to the dissemination of Triple P has been
adopted” (Sanders, et al., 2003a). Specifically, Triple P interventions are “manualized” and provide specific content 
and instruction (Sanders, et al., 2003a). There is a “nationally coordinated system of training” so that practitioners 
can learn to competently deliver Triple P interventions, and there is a post training support environment so that
practitioners can stay connected and continue to learn and develop their skills (Sanders, et al., 2003a, p. 166-167).
Shapiro, Prinz, and Sanders (2012) found that both organizational-contextual characteristics and individual provider
characteristics are important factors to implement evidence-based practices such as Triple P.

Parents as Teachers 
Parents as Teachers (PAT) is an “international early childhood parent education, family support and school readiness
program serving families throughout pregnancy until their child enters kindergarten” (Parents as Teachers National
Center, 2006, p. 1).  Similar to Healthy Families America, and Maternal Infant Health Outreach Workers (MIHOW),
Parents as Teachers is an “evidence-based home visiting model designed to support parents as their child’s best first
teacher” (Parents as Teachers National Center, 2015, p. 1).  These programs are commonly known as In-Home Family
Education programs in West Virginia. Parents as Teachers was identified as the local early childhood home visitation
(In-Home Family Education) program model to implement in conjunction with Project LAUNCH on the West Side
of Charleston due to ongoing implementation of PAT in other portions of Kanawha County. This capacity and existing 
partnerships with the school system and other community partners and referral agencies help strengthen the effectiveness 
of PAT as it expands to serve additional families on the West Side of Charleston.

Goals of PAT include:

• Increase parent knowledge of early childhood development and improve parenting practices.

• Provide early detection of developmental delays and health issues.

• Prevent child abuse and neglect.

• Increase children’s school readiness and school success.

(Parents as Teachers National Center, 2015, p. 1) 

Researchers have studied PAT and its benefits. Phannenstiel, and Zigler (2007) found significant results of PAT on 
children’s school readiness and later success. Wagner and Clayton (1999) found that mothers who were provided with 
PAT and case management were less likely to be subject to child abuse investigations than those mothers who did not 
receive PAT or case management. Further,

in another randomized trial, adolescent mothers in an urban community who participated in Parents as
Teachers scored lower on a child maltreatment precursor scale than mothers in the control group. These
adolescent mothers showed greater improvement in knowledge of discipline, showed more positive involvement 
with children, and organized their home environment in a way more conducive to child development. (Wagner, 
Iida, & Spiker. 2001 as found in Parents as Teachers, 2015b, p. 5)
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“The PAT Born to Learn model is a universal-access model, adaptable for families of all configurations, in all life
circumstances, and from all types of communities.” (Promising Practices Network, 2008, p. 1). The PAT model has
incorporated the Strengthening Families Protective Factors Framework and focuses on building skills to enhance 
family and child wellbeing. To answer the question, “what’s to be done?” from a PAT perspective, the focus is on
parents, and working with parents to develop their skills and abilities to ultimately improving childhood outcomes. 
Emphasis is placed on family wellbeing to “prevent and reduce the impact of negative early experiences on children”
(Parents as Teachers, 2015b, p. 1).

The PAT Born to Learn model has four service delivery components.

1. Personal visits. Trained home educators use standardized curriculum to provide parents with education 
about child development and parenting practice in their homes. “During these visits, parent educators share 
age-appropriate child development information with parents, help parents learn to observe their child’s 
development, address parenting concerns, and engage the family in activities that provide meaningful 
parent/child interaction and support the child’s development.”

2. Group meetings. Group meetings offer parents a way to connect with one another. These meetings also 
“provide opportunities to discuss information about parenting issues and child development.”

3. Screening. Annual developmental screening such as vision, hearing, health, and developmental screenings 
are provided. If an issue is identified, referrals for follow-up are made.

4. Resource network. “Parent educators help families identify and connect with needed resources and overcome
barriers to accessing services. Programs take an active role in establishing ongoing collaborative relationships 
with community agencies and organizations that offer additional family services.”

(Adapted from Parents as Teachers National Center, 2006, p. 5)

The PAT Born to Learn model is often “implemented into the structure of an existing organization or program such
as Title I, school districts, Even Start, Head Start, Early Head Start,… and other state and nonprofit agencies” (Parents 
as Teachers National Center, 2006, p. 4). On the West Side, Upper Kanawha Valley Starting Points Family Resource 
Center runs PAT.

Integration and a Common Language
The overarching goal of these six approaches: Essentials for Childhood, Strengthening Families, Social Emotional 
Learning, the Head Start Parent, Family and Community Engagement Framework, Triple P, and Parents as Teachers
is the same: improve child wellness and enhance childhood outcomes. Key elements incorporated in each approach 
provide commonality and a basis for alignment. Four main themes emerged across the approaches, they include: the 
importance of bolstering strengths and protective factors, grounding strategies in childhood development, making 
the family connection, and emphasizing cultural context. These themes reveal common values and beliefs between 
the approaches. Understanding how these approaches align using common language and understanding will provide 
guidance for individuals engaged in the work and stakeholders to make informed decisions when implementing strategies.
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KEY THEMES

Bolster Strengths and Protective Factors
“We cannot always build the future for our youth, but we can build our youth for the future” 
– Franklin D. Roosevelt (1940) as found in Weissberg and Cascarino (2013)

At the foundation of each approach is a focus on child and family strengths, and each approach fosters ways 
to increase protective factors. The Essentials for Childhood Framework and Strengthening Families Framework 
(Child Welfare Information Gateway, 2014), and Triple P (Sanders et al., 2003a) all utilize a protective factors approach 
(Child Welfare Information Gateway, 2014). For example, Essentials for Childhood emphasizes the importance of the 
collective effort needed for children’s safety (CDC, 2014d) and further highlights how policy changes that influence 
the context for healthy child development are needed to bolster protection (CDC, 2014a). Similarly, one of the “big 
ideas” of Strengthening Families is to shift policies and systems to enhance and promote protective factors not just 
reduce risks (CSSP, 2014a). The focus of Triple P is to build knowledge, skills and abilities of parents to bolster positive 
childhood outcomes (Sanders, 2008). Specific principles underlying Triple P were “selected to address specific risk 
and protective factors known to predict positive developmental and mental health outcomes in children” (Sanders, 
2008, p. 509). Similarly, the PAT’s approach emphasizes and builds on the “strengths, capabilities, and skills of families” 
(Parents as Teachers National Center, 2015, p. 2). The PAT model has also incorporated the Strengthening Families 
Protective Factors Framework.

Although not labeled as a protective factors approach, the SEL strategy, and PFCE Framework, clearly have many 
aligned tenets that bolster protection and help children develop the competencies necessary to navigate their relationships. 
The SEL strategy discusses the importance of moving beyond the classroom to look at policy changes and practices
that support SELs (CASEL, 2015e). The PFCE Framework focuses on both children and family strengths and looks
at ways to enhance those strengths to improve child outcomes (NCPFCE, 2011). Further, the PFCE Framework 
addresses the importance of effective leadership, and ongoing staff development and training to create an organizational 
culture that supports children and “prioritizes families” (NCPFCE, 2011, p. 8). Underlying all six approaches is the
premise that children and families have strengths and bolstering these is essential to healthy youth outcomes.

Ground Strategies in Childhood Development
Each of the six approaches highlights the importance of improving childhood outcomes with strategies that are informed
by developmental science. Research has found that lacking knowledge about child development and children’s needs,
or having unrealistic expectations of children were important predictors of substantiated neglect (Connell-Carrick, 
& Scannapieco, 2006, p. 311). SEL competency can be viewed in terms of the developmental tasks children encounter 
as they age, and appropriate SEL competencies differ depending on the age of the child (Denham & Brown, 2010). 
For example, in early childhood between the ages of birth and five years old, some of the social and emotional 
milestones that children develop include: learning to respond to other people’s emotional expressions, learning to 
imitate the behaviors of others, developing independence, and learning to cooperatively play with others (Iroquis-
Kankakee Regional Office of Education, 2008a). As children age, some of the social and emotional milestones include 
learning to assume responsibility for their actions and recognizing the needs of others (Iroquis-Kankakee Regional 
Office of Education, 2008b). Fostering appropriate SEL skills at each stage of child development is highlighted in the
SEL strategy. Similar to the developmental focus of the SEL strategy, one of the core principles in Triple P is having
“realistic expectations” when it comes to children. Exploring parent expectations and beliefs about what is appropriate 
or not appropriate behavior for their children and then helping parents create developmentally appropriate expectations 
is a core parenting skill sought through Triple P. The PFCE Framework has as one of its guiding principles to effectively 
engage parents, families, and the community, there must be a “strong understanding of how children’s behavior and
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development present predictable challenges to family functioning as well as to family program relationships” (NCPFCE,
2015, p. 8).

Strengthening Families has as one of its “big ideas” the importance of aligning with developmental science and 
specifically helping professionals who work with children and families pay attention to the critical periods of child 
development, the importance of secure attachment relationships, and the effects of traumatic experiences on child
development (CSSP, 2014a). In addition, knowledge of parenting and child development is one of the 5 Protective 
Factors identified in the Strengthening Families Framework. Essentials for Childhood also references the importance
of evidence based strategies that have as their foundation, a focus on child development. PAT develops curricula
that is grounded in research and supports parents in their job to promote healthy child development (Parents as Teachers 
National Center, 2015). PAT also trains professionals working with families to address the developmental needs of
children and serves as a “united voice” for healthy development (Parents as Teachers National Center, 2015, p. 1).
A commonality among each of the approaches is the importance of developmental science when working to promote 
child wellness and reduce child maltreatment.

The Family Connection is Critical
Families are essential to the growth and development of children. Forming relationships and secure connections is 
vital to foster optimal child development. These relationships are essential for a young child’s survival and continue 
to be important throughout life. Forming secure attachment relationships serves various purposes including meeting
a child’s physical needs, cognitive development, socialization, and teaching children that the world is safe and that 
they can be successful in it. Knowing how important parents and other primary caregivers are to the development 
of children, it is easy to make the argument that in order to improve childhood outcomes, we must focus efforts on
engaging families and partnering with them. All six of the core approaches: Strengthening Families; Essentials for 
Childhood; Social Emotional Learning; Head Start Parent, Family and Community Engagement Framework; Triple
P and Parents as Teachers emphasize the importance of engaging parents and families. Each approach highlights the 
role parents and primary caregivers play in the optimal development of their children.

Triple P is focused on developing parental competence so that parents are prepared and skilled to address the needs 
of their children. “Parental self-care” is one of the core positive parenting principle of Triple P which specifically 
acknowledges the importance of parent’s self-esteem and sense of wellbeing and its impact on childhood outcomes 
(Sanders, 2008, p. 509). Triple P addresses this issue by teaching parents coping strategies to manage stress and other 
emotions that may impact their ability to parent their children effectively (Sanders, Cann, & Markie-Dadds, 2003a). 

Similar to the emphasis on parental self-care in Triple P, is one of the core protective factors “parental resilience” 
of the Strengthening Families Framework. Parental resilience is defined as “the ability to function well under stress 
in general as well as the ability to parent well in times of stress” (CSSP, 2014a, p. 13). The underlying belief is that 
if parents are able to effectively manage and navigate through stressful situations, they will likely experience more 
positive outcomes for themselves, their families, and their children (CSSP, 2014a). Strengthening Families is based 
on the idea that in order to achieve positive outcomes for children, parents must be involved and viewed as valued 
and important “partners” (CSSP, 2014a).

The underlying principle of partnering with families is also seen in the Essentials for Childhood Framework, SEL
strategy, PFCE Framework, and PAT. The Essentials for Childhood Framework suggests one approach to promoting 
SSNRs is to teach parents ways to use positive parenting strategies and skills (CDC, 2014a). A similar approach to 
building SSNRs is seen in the SEL strategy. While relationships with teachers and peers are important for developing 
SEL skills, “parent-child relationships are the first and arguably most important context for the development of these
skills” ( Jones and Bouffard, 2012p. 9). Realizing that the SEL skills learned in the classroom, apply to various life 
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situations and can be used in multiple settings, the SEL strategy emphasizes school-family partnerships and getting 
families involved in their children’s education so that the skills students are learning at school can be reinforced and 
used at home as well (CASEL, 2015e). The notion of parent-child relationships serving as an important conduit for 
learning clearly aligns with the values of PAT. One such value includes: “Parents are their children’s first and most 
influential teachers” (Parents as Teachers National Center, 2015, p. 1).

The PFCE Framework similarly emphasizes the importance of parent and family partnerships. Within the PFCE
Framework, “families are engaged as equal partners in their children’s learning and development” (U.S Department 
of Health and Human Services, 2011). A specific outcome of the PFCE framework is: “families as lifelong educators” 
(U.S Department of Health and Human Services, 2011, p. 10). This specific outcome posits that “parents and families
observe, guide, promote and participate in the everyday learning of their children at home, school, and in their
communities” (Office of Head Start and the National Center on Parent, Family, and Community Engagement, 
2011, p. 10).Clearly a common theme in all six approaches to improve child wellness is the important role of parents 
and families. Promoting parental involvement and interaction is critical to the success of any prevention strategy or 
intervention to eliminate child maltreatment and improve child wellness.

Parenting children is not an easy job. It can be demanding, stressful and lonely. Each approach emphasizes the
importance of supporting parents and families. Social connections and concrete support in times of need are two of
the core protective factors of the Strengthening Families Framework. Strengthening Families emphasizes the importance 
for parents to have people to rely on and be able to reach out to when needed (Harper Browne, 2014). “Family connections 
to peers and community” is one of the PFCE Framework outcomes to support child development (Office of Head 
Start and the National Center on Parent, Family, and Community Engagement, 2011). The emphasis on parents and 
families developing both formal and informal networks of social support to enhance wellbeing is emphasized as an
outcome in the PFCE Framework and the Strengthening Families Network. Building social support for parents is 
viewed as a way to strengthen SSNRs in the Essentials for Childhood Framework (CDC, 2014a), and is also seen in 
Triple P, the SEL strategy, and PAT.

In Triple P, parents are encouraged to build social support networks so that they can become increasingly self-sufficient 
(Sanders, et al., 2003a). It is through this self-sufficiency that parents are more likely to seek support and help when
needed, advocate for their children, and protect their children from harm (Sanders, et al., 2003a). In the SEL strategy,
SEL competency is developed through interaction, relationships, and collaboration (Bird & Sultmann, 2010; Durlak 
et al., 2011). Social interaction allows for the exchange of learning and practicing skills (Bird, & Sultmann, 2010). In
PAT, group meetings are a service developer component that offers parents a way to connect with one another (Parents 
as Teachers, 2006). Whether engaging support during times of need as discussed in the Strengthening Families 
framework or engaging in school-parent partnerships as promoted in the Social Emotional Learning strategy, each 
strategy emphasizes the importance of utilizing social connection and support to optimize child wellness. 

Culture is the Context
People influence one another in important ways. Individuals cannot be fully understood without accounting for the
complex social systems of which the individual is a part. Bronfenbrenner’s ecological model highlights the importance
of understanding development in terms of the interactions between the individual and his or her social and environmental 
context (Bronfenbrenner, 1992). The ecological model accounts for a variety of factors that place children and families 
at risk and also factors that are protective and can buffer against child maltreatment. The ecological perspective 
accounts for individual characteristics, the family system, and the community, and has been widely used to understand 
child abuse (Runyan, Wattam, Ikeda, Hassan, & Ramiro, 2002). Strategies reaching across the social ecology to
prevention abuse and neglect and improve childhood outcomes are needed (See Figure 2: Stratification of Social 
Environment in Terms of Different Groups and Organizations.).
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Figure 2: Stratification of Social Environment in Terms of Different Groups and Organizations.
Culture is an important construct in understanding the behaviors associated with child well-being. “Culture is defined as
the shared patterns of behaviors and interactions, cognitive constructs, and affective understanding that are learned 
through a process of socialization. These shared patterns identify the members of a culture group while also distinguishing 
those of another group” (CARLA, 2015, p. 1). The influence of culture is pervasive. Behaviors such as how a child is 
disciplined or how a child is nurtured are viewed within the context of the culture in which the child is raised. The 
shared values, beliefs, and behaviors within a culture play a role in child outcomes.

Bronfenbrenner (1992) stated, “human beings are not only a culture-producing species, they are also culture produced” 
(p. 123). Each of the six approaches takes into account the culture and environment that children grow up in and how
these influence development. One of the foundational ideas of Strengthening Families is the importance of considering
culture when working with families (Harper Browne, 2014).

In this regard, two matters of culture are essential in respectfully helping parents to build or to reinforce the 
Strengthening Families protective factors: (a) encouraging parents to articulate how the protective factors 
are understood and manifest from their cultural and family perspective, and (b) encouraging providers to 
conscientiously engage in cultural humility. (Harper Browne, 2014, p. 10)

Attention to culture is essential to working successfully with families in pursuit of promoting child well-being, bolstering 
protection and eliminating child maltreatment. One of PATs stated values is: “An understanding and appreciation of
the history and traditions of diverse cultures is essential in serving families” (Parents as Teachers National Center, 2015, p. 1).
The PFCE Framework suggests that regardless of the strategy being implementing to improve child outcomes, it is 
important to have “culturally responsive and respective relationships with families…” (OHS, & NCPFCE, 2011, p. 17). 
Further, a guiding principle of the PFCE Framework is that effective parent, family, and community engagement is:
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shaped by genuine respect for the culture and linguistic diversity of the families enrolled and the importance 
of actively valuing and incorporating the richness of this diversity into the program’s institutional culture, 
physical surroundings, learning environment, and social interactions between and among children, families,
and staff. (NCPFCE, 2015, p. 8)

A primary consideration of the Essentials for Childhood Framework for promoting SSNRs has been to focus on the
social determinants in which safe, stable, nurturing relationships are created and supported (CDC, 2014a). Promoting
SSNRs can have “synergistic effects” on a variety of health issues and through program and policy initiatives that 
support and strengthen protective factors the Essentials for Childhood focuses on changing the culture (CDC, 2014a, p. 3).

An emphasis of the SEL strategy has been to focus on developing a culture where SEL skills and academic skills 
are both emphasized (CASEL, 2015e). Although the emphasis on SEL has been primarily viewed within academic 
settings, there has been movement on advancing SEL initiatives as a comprehensive approach across various domains
(CASEL, 2015b). Moving beyond the school environment to focus on developing a culture that supports SEL practices
has been identified as an element of the SEL strategy (CASEL, 2015e). To address child wellness and child maltreatment 
in a multicultural society, prevention leaders, practitioners, and other stakeholders must consider culture and specifically, 
cultures role in enhancing childhood outcomes.

When attempting to understand behavior and ways to positively change behavior, each approach addresses the importance 
of providing a coordinated effort that is multifaceted and reaches across the social ecology. The Strengthening Families 
Framework and PAT both have as a theoretical foundation, the ecological perspective and both emphasize the 
importance of working within all domains of the social ecology (Harper Brown, 2014; Parents as Teachers National 
Center, 2015). Similarly, Triple P recognizes as one of its theoretical foundations a “population health perspective to
family intervention” and the importance of viewing child behavior within an ecological context (Sanders, et al., 2003a,
p. 159). Denham and Brown (2010) believed that “A child’s SEL ability is not a derivative of one context or the other
but rather a dynamic interaction of factors that may reveal themselves differently across settings and time” (Denham,
& Brown, 2010, p. 666). Similarly, Jones and Bouffard (2012) emphasized that “SEL skills develop in a complex 
system of contexts, interactions, and relationships” (p. 5). This contextual view is also prominent in the Essentials for
Childhood Framework and its promotion of SSNRs. One of the CDC’s approaches to violence prevention is to take
a “population approach” (CDC, 2014a, p.3). This approach emphasizes the importance of societal health and making
changes at all levels of the social ecology, not just at the individual level. To accomplish a “population approach” to
child maltreatment prevention, the CDC recommends taking a “cross-cutting perspective” and engaging with various 
sectors of society including business, criminal justice, health, prevention, and the media (CDC, 2014a, p. 2).

The PFCE Framework emphasizes the need for a “systemic, integrated and comprehensive approach” to be success
at achieving positive outcomes for families and children (OHS, & NCPFCE, 2011, p. 2). Engaging parents and families 
is “anchored” in decisions at all levels of the system (OHS, & NCPFCE, 2011). Aligning leadership priorities, program 
management decisions, and staff training to promote parent and family engagement and then integrating PFCE into
every activity is suggested to support positive child outcomes (OHS, & NCPFCE, 2011).

Following are suggestions to grow positive and protective behaviors at each level of the social ecology. Based on the 
integration of the strategies, these suggestions are not exhaustive, but a starting point for consideration.

Community 
Communities thrive when families flourish and children reach their full potential. In order to create conditions for
optimal child development and wellness within our communities, we wish to grow specific community wide attitudes 
and behaviors that support a shared responsibility for our children. Those include: 1) engagement on the addressing 
the physical, social, emotional, cognitive and behavioral aspects of child development, 2) promotion of the shared 
values of the community toward health, safety, and caring, and 3) a culture of shared responsibility for positive child 
wellness outcomes.
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Families
Families are essential to improving child wellness. The skills, behaviors and conditions that we wish to grow in
families include: 1) an understanding of child development, 2) parenting/caregiver skills that are positive, age appropriate, 
and enhance child development, 3) an environment where families do not feel isolated, but instead feel comfortable 
creating collaborative partnerships with practitioners and schools in pursuit of what is best for their children, and
4) growing the positive culture of social support by building opportunities for families to develop social connections 
with other parents, caregivers, and community members.

Practitioners 
For practitioners, the core attitudes and behaviors that we wish to grow include: 1) partnerships with parents, other
practitioners, and stakeholders, 2) an understanding of child development, 3) an understanding of protective factors
associated with child maltreatment, 4) identifying children and families in need of services and properly referring them 
to appropriate services, 5) an interest and emphasis on using best practice strategies that align with developmental 
science, and 6) growing the positive culture of reaching out and connecting families and children to resources available 
in their communities.

Early Childcare Development Programs and Education 
Early childhood development programs and schools are places where children spend a large portion of their time. They
play a strong role in shaping the cognitive, social, and emotional skills that are essential to their lifelong development.
The skills, behaviors and conditions that we wish to grow include: 1) commitment to the development of children in 
all facets of life including the cognitive, social, and emotional skills needed to be successful, 2) efforts to learn about 
best practice strategies for enhancing child wellness and building the protective skills of our youth, and 3) informed 
policies and procedures that bolster protective factors.

Key Leaders
Key leaders are in a position to be influential in their communities. For key leaders, policy makers, community advocates, 
parent leaders, faith leaders, and non-traditional leaders, the skills, behaviors and conditions we seek to grow include: 
1) building capacity for informed policies and initiatives that enhance protection, 2) collaboration and partnerships 
among multiple community sectors, 3) policies that are informed by research and evidence about what works to 
improve childhood outcomes, and 4) advocacy for child wellness.

Strategy Implementation
The Essentials for Childhood Framework, Strengthening Families, Social Emotional Learning, Head Start Parent, 
Family, and Community Engagement Framework, Triple P, and Parents as Teachers have each similarly constructed 
their approaches so they can be tailored to meet the needs of families and that complement the work of communities. 
Each approach allows for integration of many ideas to bolster child wellness. Each approach focuses on increasing 
protective factors, reducing risk factors, and positively impacting child wellness.

Realizing that these approaches align and have commonality in their structure provides clarity, consistency, and allows
stakeholders and practitioners to move in a positive direction. How can small changes be made to current strategies 
to align with these approaches? How can policy changes be made to reflect not only the mitigation of risk but also to
foster growth of protective factors? Each of these questions can further the work to improve childhood outcomes in
ways that provides integration without disconnection. Each approach is designed to augment the work of communities 
and to be used as a guide to improve childhood outcomes. Among the six approaches, there is a common culture 
of shared values and beliefs. Through a shared set of values and beliefs, we can grow the positive culture to
improve health and safety outcomes for children.
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Conclusion
Children are society’s future; investing in their development and well-being is essential. The goal of Project LAUNCH
is to promote the wellness of young children by improving coordination across child-serving system (National Resource 
Center for Mental Health Promotion & Youth Violence Prevention, 2015, p. 1). Integration of six strategic approaches: 
Essentials for Childhood Framework, Strengthening Families: Five Protective Factors Framework, Social Emotional 
Learning, Head Start Parent, Family, Community Engagement Framework, Triple P, and Parents as Teachers revealed 
common constructs and emphases. Those include:

• the importance of bolstering strengths and protective factors,

• grounding strategies in childhood development,

• making the family connection, and

• emphasizing the importance of culture.

Integration of these core themes and approaches can help stakeholders and practitioners bring alignment to their 
work through common language and understanding, and ultimately toward ensuring our children are given every 
opportunity to thrive. Growing the positive that exists in our communities, our families, and our children is a 
worthwhile investment and one that has far reaching benefits.
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